PTLLS Task 2-Managing the Learning Process 

Introduction 

Throughout this essay I will be relating teaching theory and my learning, to my potential teaching practice, which will be in a Further Education setting, where I may be teaching people Disability Awareness (DA), and preparing people with disabilities back to work. 

In order to ‘Manage the Learning Process’, a teacher must know what that process involves. For example: how does a learner learn, what influences the learner’s motivation and his/her ability to learn, and a teacher needs to reflect on how his/her approach is facilitating each learner’s progression. 

Behaviour Management 

I believe that building a positive relationship with each learner, is the foundation on which behaviour management strategies can be adopted. Without mutual respect neither, the teacher or learner are open to effective communication or negotiation. 

Any new situation and meeting new people can evoke anxiety or insecurity. 
Teaching people over 16 years old can involve different types of emotional issues, which can affect behaviour. For example, older people may have had prior negative learning experiences in childhood, which can affect their expectations of the teacher or the learning process. Some may display disinterest and even disruptive behaviour and it would be my job to find out why this is happening. Learners may be struggling in some areas but may not feel able to ask for help for fear of being judged or ridiculed by their peers or teacher. He/she may need help with some skills in order to access the course, and would require further support. 

In my practice I would start building a relationship with each learner in an informal pre-course interview, where not only are a learner’s aims and needs assessed, but where, ‘unconditional positive regard’ can be demonstrated towards the learner by active listening. Role-modelling this sort of behaviour facilitates a learner’s exposure to positive, relational behaviour and facilitates his/her ability to trust. Demonstrating these behaviours is particularly important for people with disabilities, who may feel more vulnerable and anxious about joining the workforce and relating to others. An approachable teacher is a necessary part of the learning process and facilitates a better environment in which disruptive or unacceptable behaviour from learners can be managed. 

An holistic approach to teaching encompasses all aspects of how humans interact and learn, and is a philosophy I would adhere to in my teaching practice. An internet article on the Oxford Brookes University website on Theories of Learning quotes Burns: 
Burns (1995, p99) 'conceives of learning as a relatively permanent change in behaviour with behaviour including both observable activity and internal processes such as thinking, attitudes and emotions.' 

A teacher also needs to facilitate mutual respect between learners. One way to do this is to have some ground rules or parameters of acceptable behaviour. I would not ‘impose’ any on learners, other than those organisational rules which I have a duty as the teacher to inform learners of, e.g. no eating in the room. 
The list need not be too long, as having too many could be counter-productive. I believe it is more relevant and effective for the learners themselves, to discuss and suggest any rules. 
There could be a tendency for me to assume that FE students are more motivated and interested when they are in front of me. Older people can be disruptive or display unacceptable behaviours as with younger people but for different reasons. How would I respond to a learner who for instance was ‘told’ to attend a DA course by an employer and who had obvious signs of disinterest? 
The DA course would involve a fair amount of experiential, active and cognitive learning. This I believe helps motivate reluctant learners, where getting involved can be more stimulating than sitting and listening to the tutor for long periods. I would also enlist their help in order to focus on what he/she could do, instead of what they may not be doing, e.g. even small tasks such as handing out sheets is a distraction and changes a learner’s focus. 

Being aware of people’s physical needs is also a part of managing learners. Sitting for long periods of time may be uncomfortable for some, which can be a distraction and can lead to behavioural problems. Incorporating suitable breaks will help refresh everyone. 

It is inevitable that there will be latecomers, which can potentially lead to difficulties if there is a learner who may be looking for a distraction. This is an area that needs reflection on my part, as I can be impatient with people who are consistently late. I would not however, give too much attention to the latecomer but would perhaps speak to him/her after the session and give him/her an opportunity to discuss any problems that may be causing consistent lateness. 

When encountering unacceptable behaviours in all areas of education, the teacher needs to adopt the philosophy of ‘don’t take it personally’ as often as he/she possibly can. A teacher’s responses can determine whether a potentially difficult situation is diffused or escalated. 


Functional Skills 


Our education system now has to incorporate basic or Functional Skills within each scheme of work as, 
“The Basic Skills Agency (1994) has estimated that 1 in 5 adults experiences problems with basic literacy (for example, filling in an enrolment form) and basic numeracy (calculating change).” Gray, Griffin, Nasta (2005:216). 

Without the ability to read, write, speak English and use mathematics, people would find it difficult to function well in society so these skills are essential in being able to progress educationally. 

This article from an internet web page gives a good overview of why functional skills are important in education and the process involved: 

In every setting, the curriculum should provide learners with a coherent experience in which functional skills enable them to: 
• access learning 
• make connections between the subjects they study 
• transfer their skills between curriculum subjects and wider activities 
• develop their personal abilities, attributes and attitudes. 
As a leader or senior manager, you will need to consider: 
• how functional skills will be developed in your centre 
• where these skills will be applied 
• who will be involved in the learning process 
• how your approach will be phased over time. 
The flowchart in Figure 5.1 may help to structure your thinking. 







Figure 5.1 





















It’s important, to determine a learner’s learning needs in functional skills, before the beginning of a course, as discovering at a later date that a skill is lacking, may affect the learner’s confidence, motivation and ability to learn. An action plan at this stage, would be a very helpful tool to identify areas of development and aims/goals. 

In FE where there may be more mature students, the learner’s perception is often that, he/she may not have much to offer and/or are unaware of their own skills. This has certainly been my own experience. Quite often the learner may not have attended any further education since leaving school and will need the teacher’s help to highlight their skills. 

Creativity is needed for the teacher to include all these skills. For example in teaching DA, including numeracy hasn’t been easy. I do now have an exercise, which will demonstrate numeracy. 
The learners would be asked to put on goggles, which simulate a variety of visual impairments and asked to find a specified amount of money from the collection of coins in front of them. I would observe the learners and feedback from them afterwards would help me evaluate how successful this exercise was. Although the aim of the exercise would be to give learners an experience of reduced or distorted sight, it also involves adding up numbers. 

Information Computer Technology (ICT) is now widely used so this is a skill, which needs to be developed, particularly for people wanting to find employment. According to each learner’s abilities I would differentiate tasks on the computer. For example: some learners may be familiar with word processing and could write their CV and others could work from a worksheet which would help develop their understanding of word processing 

Record Keeping 

There are several reasons why this is necessary and the following also describes those strategies to facilitate record keeping: 
• Identify absences that may highlight patterns of absences, which may point to external problems or dissatisfaction with how sessions are conducted or the teaching methods used. 
• Ongoing records of progress for all learners, but particularly for those who need support, would help ensure that any actions taken, resulted in achieving learning objectives. This type of record should have a learner’s input in order that he/she may take responsibility for their own learning and may also keep their own record of learning. Younger learners may already have a ‘Record of Achievement’ which he/she would continue with. Personal development is important to facilitate and keeping this type of record can identify a learner’s strengths and weaknesses and help him/her to develop their own ‘action plans’ for life outside the academic world. 
• Schemes of work and lesson plans not only provide consistent and coherent practical guides to each teacher but also can be used in reflective practice. Recording what was successful in the way of resources and experiences also provides information for other staff members who may need to take over if the regular teacher is unavailable. 

Personal data and learner records, are protected by the Data Protection Act 1998 and a Data 
Protection Overview from a website gives this description, 

2. What is Data Protection?……… 

The Act came into force on 1 March 2000. It regulates the obtaining, holding, using, processing and disclosing of information relating to individuals. The Act applies both to manual data and data processed by computers. 

Assessment Strategies and their Evaluation 

There are several theories of learning which help in understanding how each individual assimilates and processes knowledge, e.g. visual, aural and kinaesthetic. Having this knowledge is essential for me when deciding how to plan sessions and incorporate enough differentiation and flexibility in the method, assessment and evaluation of the learners in each session. 

A summary from an internet article describes different forms of assessment: 
Assessment can be: 
• Formative – to indicate the effectiveness of teaching and learning 
• Diagnostic – to indicate strengths and weaknesses 
• Summative – for recording and reporting purposes 
• Informal – on-going for teacher and pupil information 
• Self and peer assessment 

“Guidelines on Evidence to Keep for Record Keeping and Assessment” (author unknown) 

Formative and Informal assessment could be carried out by regular tutorial sessions which can facilitate a more immediate and effective evaluation of whether learning objectives have been achieved. 

Examples of Diagnostic assessment strategies would be, to observe a small group of learners, of differing ages and abilities in ICT, as they completed a learner specific task on the computer and reading a print out of that task and/or by reading their Curriculum Vitae’s and job application letters, which have been written on a word processor. Oral communication skills may be assessed by observing small group discussions, and the learner’s use of the telephone when job seeking. This should facilitate a constructive conversation about how a learner may need to make changes in order to get a more positive outcome. 

Assessing by giving out multiple-choice questionnaires would be a way of providing a Summative assessment. For example I could give a multiple-choice paper on appropriate language to use for people with disabilities. However I prefer not to use this type of assessment unless a qualification is required as it could have a negative effect on a learner’s motivation. 

Self - assessment is possible for the learner by their own evaluation of their ‘Record of Achievement’ and for the teacher, by keeping a diary or record of what happened in a session and the methods used to teach. 

His/her Peers could assess a learner. In DA I could ask a group of learners to give feedback, after observing paired learners role-play a situation involving someone with a disability, e.g. interview for a job. 

Evaluation of the assessments in communication, numeracy, literacy and ICT, described above, would require me to determine any obvious difficulties from observing and reading written material. I would then speak to each learner, where I would ask if he/she believed they had achieved the goals previously identified in the initial interview. With his/her assessment results in mind we would then develop a further action plan if needed. If the learner hadn’t achieved all he/she had intended, I would need to evaluate my teaching method and content to see if they had any influence on any negative outcomes. 
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What do you want 
your learners/ 
trainees to learn? 


How do you want 
them to learn? 


When will the learning take 
place? Over what period of 
time? How will that time 
best be organised? 

Who needs to be 
involved to support 
the learning? 


Where would 
learning best take 
place? 


Adapted from 
www.qca.org.uk/secondary 
curriculumreview/lenses/ 
curriculum-aims/index.htm

