Module 4 – Managing Behaviour within the Inclusive Organisation. 
Section 1 

The environmental conditions conducive to effective learning. 

According to Johnston and Nahmad-Williams (2009) the environment in which we live and work affects us all, Cowley (2003) echoes this and states if you live or work in a cluttered environment, you are likely to feel depressed and mentally overcrowded echoes this statement. Jenson (2009) agrees that environments either impair or support the learner and points out that there are four environmental domains in which all student learning occurs: cultural, physical, academic and social. 
Taking the above into account, the classroom environment should be appropriate for all learners and should establish a feeling of safety and security; this in turn will assist in receiving the desired behaviour response and achievement in academic learning. When students feel safe, they will be more relaxed and open to learning 
The use of the physical classroom space is essential to develop and sustain a positive and conducive environment for learning. Ginnis (2002) suggests that a constant supply of oxygen and cool temperatures are required for the brain to function efficiently. He also stresses the importance of colour, aromas, lighting and furnishings because they can affect the mood of the learner. Furthermore he encourages the use of music, believing that music has a positive effect as the brain turns music into electrical energy. Consequently the electrical energy feeds the brain. 
An area which is well-ventilated, spacious, open and light assists in creating a more positive mood, as a result the learners will be more relaxed and their work enhanced. Learners will also absorb information from peripheral material such as display boards, 






The identification of situations likely to cause unwanted/challenging behavioural responses 

Cowley (2003) states Teachers need to be aware of the emotional and psychological factors within their students and within themselves that lead to incidents of poor behaviour. (Cowley, 2003, pg 89) 
Boredom is one factor that can cause behavioural problems as the child will misbehave to release the boredom and to inject some fun into the lesson. Another contributing factor is the lack of motivation to learn. Crowley (2003) points out that some learners lack motivation due to the fact that they find the work too hard, perhaps because of a specific learning difficulty (Cowley, 2003, pg.91) or possibly because they misheard what is required or lack understanding of instruction. Work that is too difficult will have a direct affect on the learners’ self-esteem. Fontana (1985) argues that learners who experience repeated failure within the classroom develop a hostile feelings and rejection to formal education. Consequently if differentiation in the learning outcomes are not in place and a learner is unable to access work then repeated failure is to be expected. This in turn will just reinforce negative feelings towards education and severely affect the learners’ self-esteem. 
Cowley also suggests that learners lack motivation because they have never been taught that learning is important (Cowley, 2003, pg.92). The learner can be disinterested in academic subjects because of the lack of relevance to their experience to the real world. 
Hammersley-Fletcher (2006) agrees with Cowley but added that we all exist within a multiple set of cultures which dictate the norms of behaviour. Some cultures may operate differently to each other; therefore the same behaviour is viewed differently under different circumstances. Hence there may be a mismatch between the values of home and the values of school which some learners will find difficult to comprehend (Hammersley-Fletcher, 2006, pg 99) 
The way the Teacher responds to the behaviour will influence the behavioural response of the learner. The use of language, the tone of voice and body language exhibited are all contributing factors that if administered wrongly could encourage unwanted and challenging behaviour responses. 
To conclude situations that may cause unwanted behaviour are unstructured lessons which result in frustration and lack of understanding. The type of work set and the lack of differentiation also cause negative and challenging behaviour. The Teachers not understanding cultural differences or difficulties a child is experiencing and not addressing the different learning styles. If work is inaccessible then avoidance strategies occur and self esteem diminishes causing the learner to display negative behaviour. The wrong environmental conditions also contribute to negative behaviour. 



Appropriate strategies for promoting behaviour for learning 

Fontana (1985) points out that the child learns through operant conditioning and many behaviour problems are in fact learnt attention-seeking strategies. Hammersley-Fletcher et al (2006) agreed and points out that Skinner believed that learning occurred when a particular behaviour is reinforced and that immediate reinforcement was the most beneficial. They also go onto suggest that behaviour management is a planned approach involving all staff, where a whole range of behaviour strategies are used to address behaviour at different levels for different learners. 
To encourage positive self-esteem a learner should receive praise for displaying the appropriate behaviour. Hammersley-Fletcher et al (2006) states that Montgomery (1989) extended the praise and reward approach to include the ‘catch them being good ‘theory, allowing educators to look purposefully for positive behaviour in learners. Consequently the positive reinforcement strategy begins, which makes the learners feel good about themselves raising their self esteem (Hammersley-Fletcher, 2006, pg 99), subsequently 
promoting positive behaviour for learning. Positive reinforcements include verbal praise, merits, praise slips, the thumbs up gesture and postcards home; these sources of reinforcement are extrinsic motivation. 
The educators’ voice should be at a volume and intonation that they would expect from a student. A loud aggressive voice will usually get a loud aggressive response. According to Cowley (2003). If you can prevent a negative emotional response to misbehaviour, you can avoid setting up a situation where confrontations occur between you and your students. ( Cowley, 2003, pg.89). Be calm; remember the first person who needs to stay calm during a confrontation is the educator. 
Another strategy used is to move in and out. Walk steadily towards the learner do not stay rooted to the spot and shout, once the learner has been spoken to walk away as this indicates that compliance is to be expected. Also an important factor is personal space, no closer than an outstretched arm to ensure tat the problem is not exacerbated by invading someone’s personal space. 
Always remember to separate the behaviour from the child. If a learner clearly arrives in a mood, give them a minute or two to calm down and ask them if after the lesson they require any help, as educators use your emotional intelligence to judge the mood of the child. 
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Section 2 

Behaviour management for the group. 

Through good behaviour management the behaviour in this class is relatively good. 
The teacher adheres to the school policy and is always on time, prepared and sets a positive ethos. The lesson was well planned and the zone was booked for the session. The Zone is perfect environment to watch a video and to hold a discussion. Situated on the wall is a huge screen and the layout of the seating is two semi – circles. The learners also love being in the room because it is a brand new build, well lit and spacious. 
An explanation of the learning outcomes were delivered to the class, during the explanation a learner was displaying negative behaviour. The teacher used low key strategies such as verbally ignoring the child who was displaying negative behaviour, while praising the child that was getting it right. The childs name is wrote on the smiley section of the board and a first warning is given to the learner exhibiting negative behaviour by writing his name on the sad side of the board. The positive reinforcement of the smiley face side and the verbal praise rewarded the appropriate behaviour. 

The learners were to watch a video then to recall information they had observed. The work set is accessible to all and differentiation is in place. The teacher knows the strengths and weaknesses of her learners. These pupils have poor recording skills so the teacher showed small sections of a video then carried out a question and answer session. The teacher identified the possibility that negative behaviour will be displayed if the learners had to write down answers and take notes while watching the whole video. 
The group where getting chatty and talking over each other, the teacher controlled the noise level by using a talking ball. She threw the ball at a learner and he was required to give an answer to the question asked. Praise, a smile and the thumbs up sign was given to learners with correct answers. As mentioned above the teacher knew the levels and capabilities of all her students so with certain pupils she broke questions down into smaller steps so everyone could achieve. The class loved it and were engaged in learning. They perceived learning as fun, they were intrinsically motivated. 
To extend the task the teacher divided the class into two sides the ball was thrown to each team and they had to again answer questions given. On answering the learner was given a choice to ask a question to the opposing team or throw the ball back to the teacher. 
The game was not only fun, but a useful practice and review of speaking and listening skills. The students were using listening and speaking effectively as a means of learning and connecting to prior knowledge  
The game encouraged friendly competition reinforcing the learner’s interest. This in turn motivated the learner to get involved and participate actively in learning. According Keller (1987), (class handout) methods for grabbing the learners’ attention include the use of: Active participation that adopt strategies such as games, role-play or other hands-on methods to get learners involved with the material or subject matter. 

Behaviour management for the individual 

A pupil with Downs Syndrome was also placed in a low ability class for English and she was modelling the negative behaviour of the class. Through discussions with the Senco she was moved into a high ability class to enable her to be in an environment with good peer role models. Based on Banduras social cognitive theory learning from watching others (Hammerseley and Fletcher 2006, p.g.26) this is intrinsic reinforcement and motivation based on modelling – the reinforcements internal to the individual. 
Through further observations it became apparent that she was struggling to sit comfortably at her table and chair due to her small stature. To rectify the problem a chair was issued from an outside agency that can be adjusted to various heights with a foot rest to enable the learner to be comfortable in the classroom environment. 
The learner (B) is fiercely independent and refuses any help from the Teaching assistant. When approached she hides her work, is rude and makes inappropriate remarks. B will just scribble reams of senseless writing in her book. Her independence is a good thing, but it is seriously affecting her progress; the situation identified is attracting unwanted and challenging behaviour. 
Through discussion a smiley face chart was introduced and using dialogue she would understand its use was explained. The strategy applied is a humanistic approach. The rules are a way of promoting a good relationship between the learner and the teaching assistant. By giving the learner an opportunity to make a decision you are giving a choice. 
B received a choice, if she worked with her teaching assistant and accepted help and guidance she would stick a smiley face on her chart in the corresponding lesson space, if she refused she would have to stick on the sad face. She understood that more smiley faces received a merit and a praise slip home, while sadder resulted in a concern. Three concerns a week would result in a lunch time detention. 
Over a period of two weeks the learner’s behaviour changed. The changes were brought about by the response to the stimulus. The stimulus that B was exposed to was the smiley face chart and reward. The desired response was completion of differentiated work with the assistance of the Teaching assistant. B became more motivated by the extrinsic rewards. 
When on task the learner was left to work independently and when off task by simply praising the pupil nearest to her for working well and standing near to her the proximity of the teaching assistant and the praise the other person received encouraged her to reconsider her behaviour 


















Bibliography. 



Class handout ARCS Model of Motivational Design (Keller) 


Cowley, S. (2003) Getting the Buggers to Behave: Herts: Biddles Ltd. 

Fontana, D. (1985) Classroom Control: Leicester: Wheatons of Exeter. 

Ginnis, P. (2009) The Teachers Toolkit: Carmarthen Wales: Crown House Publishing Ltd. 

Hammersley-Fletcher, L. Lowe, M. Pugh, J. (2006) The Teaching Assistant’s Guide: An Essential Textbook for Foundation Degree Students. Oxon: Routledge Farmer 

Jenson, E. (2009) Fierce Teaching: Calafornia: Corwin Press (class readings) 

Johnston, J. Nahmad-Williams, L. (2009) Early Childhood Studies: Pearson: Longman. (class readings) 





Word count 1059

Module 4 – Managing Behaviour within the Inclusive Organisation. 
Section 1 

The environmental conditions conducive to effective learning. 

According to Johnston and Nahmad-Williams (2009) the environment in which we live and work affects us all, Cowley (2003) echoes this and states if you live or work in a cluttered environment, you are likely to feel depressed and mentally overcrowded echoes this statement. Jenson (2009) agrees that environments either impair or support the learner and points out that there are four environmental domains in which all student learning occurs: cultural, physical, academic and social. 
Taking the above into account, the classroom environment should be appropriate for all learners and should establish a feeling of safety and security; this in turn will assist in receiving the desired behaviour response and achievement in academic learning. When students feel safe, they will be more relaxed and open to learning 
The use of the physical classroom space is essential to develop and sustain a positive and conducive environment for learning. Ginnis (2002) suggests that a constant supply of oxygen and cool temperatures are required for the brain to function efficiently. He also stresses the importance of colour, aromas, lighting and furnishings because they can affect the mood of the learner. Furthermore he encourages the use of music, believing that music has a positive effect as the brain turns music into electrical energy. Consequently the electrical energy feeds the brain. 
An area which is well-ventilated, spacious, open and light assists in creating a more positive mood, as a result the learners will be more relaxed and their work enhanced. Learners will also absorb information from peripheral material such as display boards, 






The identification of situations likely to cause unwanted/challenging behavioural responses 

Cowley (2003) states Teachers need to be aware of the emotional and psychological factors within their students and within themselves that lead to incidents of poor behaviour. (Cowley, 2003, pg 89) 
Boredom is one factor that can cause behavioural problems as the child will misbehave to release the boredom and to inject some fun into the lesson. Another contributing factor is the lack of motivation to learn. Crowley (2003) points out that some learners lack motivation due to the fact that they find the work too hard, perhaps because of a specific learning difficulty (Cowley, 2003, pg.91) or possibly because they misheard what is required or lack understanding of instruction. Work that is too difficult will have a direct affect on the learners’ self-esteem. Fontana (1985) argues that learners who experience repeated failure within the classroom develop a hostile feelings and rejection to formal education. Consequently if differentiation in the learning outcomes are not in place and a learner is unable to access work then repeated failure is to be expected. This in turn will just reinforce negative feelings towards education and severely affect the learners’ self-esteem. 
Cowley also suggests that learners lack motivation because they have never been taught that learning is important (Cowley, 2003, pg.92). The learner can be disinterested in academic subjects because of the lack of relevance to their experience to the real world. 
Hammersley-Fletcher (2006) agrees with Cowley but added that we all exist within a multiple set of cultures which dictate the norms of behaviour. Some cultures may operate differently to each other; therefore the same behaviour is viewed differently under different circumstances. Hence there may be a mismatch between the values of home and the values of school which some learners will find difficult to comprehend (Hammersley-Fletcher, 2006, pg 99) 
The way the Teacher responds to the behaviour will influence the behavioural response of the learner. The use of language, the tone of voice and body language exhibited are all contributing factors that if administered wrongly could encourage unwanted and challenging behaviour responses. 
To conclude situations that may cause unwanted behaviour are unstructured lessons which result in frustration and lack of understanding. The type of work set and the lack of differentiation also cause negative and challenging behaviour. The Teachers not understanding cultural differences or difficulties a child is experiencing and not addressing the different learning styles. If work is inaccessible then avoidance strategies occur and self esteem diminishes causing the learner to display negative behaviour. The wrong environmental conditions also contribute to negative behaviour. 



Appropriate strategies for promoting behaviour for learning 

Fontana (1985) points out that the child learns through operant conditioning and many behaviour problems are in fact learnt attention-seeking strategies. Hammersley-Fletcher et al (2006) agreed and points out that Skinner believed that learning occurred when a particular behaviour is reinforced and that immediate reinforcement was the most beneficial. They also go onto suggest that behaviour management is a planned approach involving all staff, where a whole range of behaviour strategies are used to address behaviour at different levels for different learners. 
To encourage positive self-esteem a learner should receive praise for displaying the appropriate behaviour. Hammersley-Fletcher et al (2006) states that Montgomery (1989) extended the praise and reward approach to include the ‘catch them being good ‘theory, allowing educators to look purposefully for positive behaviour in learners. Consequently the positive reinforcement strategy begins, which makes the learners feel good about themselves raising their self esteem (Hammersley-Fletcher, 2006, pg 99), subsequently 
promoting positive behaviour for learning. Positive reinforcements include verbal praise, merits, praise slips, the thumbs up gesture and postcards home; these sources of reinforcement are extrinsic motivation. 
The educators’ voice should be at a volume and intonation that they would expect from a student. A loud aggressive voice will usually get a loud aggressive response. According to Cowley (2003). If you can prevent a negative emotional response to misbehaviour, you can avoid setting up a situation where confrontations occur between you and your students. ( Cowley, 2003, pg.89). Be calm; remember the first person who needs to stay calm during a confrontation is the educator. 
Another strategy used is to move in and out. Walk steadily towards the learner do not stay rooted to the spot and shout, once the learner has been spoken to walk away as this indicates that compliance is to be expected. Also an important factor is personal space, no closer than an outstretched arm to ensure tat the problem is not exacerbated by invading someone’s personal space. 
Always remember to separate the behaviour from the child. If a learner clearly arrives in a mood, give them a minute or two to calm down and ask them if after the lesson they require any help, as educators use your emotional intelligence to judge the mood of the child. 





Word count 1089 






















Section 2 

Behaviour management for the group. 

Through good behaviour management the behaviour in this class is relatively good. 
The teacher adheres to the school policy and is always on time, prepared and sets a positive ethos. The lesson was well planned and the zone was booked for the session. The Zone is perfect environment to watch a video and to hold a discussion. Situated on the wall is a huge screen and the layout of the seating is two semi – circles. The learners also love being in the room because it is a brand new build, well lit and spacious. 
An explanation of the learning outcomes were delivered to the class, during the explanation a learner was displaying negative behaviour. The teacher used low key strategies such as verbally ignoring the child who was displaying negative behaviour, while praising the child that was getting it right. The childs name is wrote on the smiley section of the board and a first warning is given to the learner exhibiting negative behaviour by writing his name on the sad side of the board. The positive reinforcement of the smiley face side and the verbal praise rewarded the appropriate behaviour. 

The learners were to watch a video then to recall information they had observed. The work set is accessible to all and differentiation is in place. The teacher knows the strengths and weaknesses of her learners. These pupils have poor recording skills so the teacher showed small sections of a video then carried out a question and answer session. The teacher identified the possibility that negative behaviour will be displayed if the learners had to write down answers and take notes while watching the whole video. 
The group where getting chatty and talking over each other, the teacher controlled the noise level by using a talking ball. She threw the ball at a learner and he was required to give an answer to the question asked. Praise, a smile and the thumbs up sign was given to learners with correct answers. As mentioned above the teacher knew the levels and capabilities of all her students so with certain pupils she broke questions down into smaller steps so everyone could achieve. The class loved it and were engaged in learning. They perceived learning as fun, they were intrinsically motivated. 
To extend the task the teacher divided the class into two sides the ball was thrown to each team and they had to again answer questions given. On answering the learner was given a choice to ask a question to the opposing team or throw the ball back to the teacher. 
The game was not only fun, but a useful practice and review of speaking and listening skills. The students were using listening and speaking effectively as a means of learning and connecting to prior knowledge  
The game encouraged friendly competition reinforcing the learner’s interest. This in turn motivated the learner to get involved and participate actively in learning. According Keller (1987), (class handout) methods for grabbing the learners’ attention include the use of: Active participation that adopt strategies such as games, role-play or other hands-on methods to get learners involved with the material or subject matter. 

Behaviour management for the individual 

A pupil with Downs Syndrome was also placed in a low ability class for English and she was modelling the negative behaviour of the class. Through discussions with the Senco she was moved into a high ability class to enable her to be in an environment with good peer role models. Based on Banduras social cognitive theory learning from watching others (Hammerseley and Fletcher 2006, p.g.26) this is intrinsic reinforcement and motivation based on modelling – the reinforcements internal to the individual. 
Through further observations it became apparent that she was struggling to sit comfortably at her table and chair due to her small stature. To rectify the problem a chair was issued from an outside agency that can be adjusted to various heights with a foot rest to enable the learner to be comfortable in the classroom environment. 
The learner (B) is fiercely independent and refuses any help from the Teaching assistant. When approached she hides her work, is rude and makes inappropriate remarks. B will just scribble reams of senseless writing in her book. Her independence is a good thing, but it is seriously affecting her progress; the situation identified is attracting unwanted and challenging behaviour. 
Through discussion a smiley face chart was introduced and using dialogue she would understand its use was explained. The strategy applied is a humanistic approach. The rules are a way of promoting a good relationship between the learner and the teaching assistant. By giving the learner an opportunity to make a decision you are giving a choice. 
B received a choice, if she worked with her teaching assistant and accepted help and guidance she would stick a smiley face on her chart in the corresponding lesson space, if she refused she would have to stick on the sad face. She understood that more smiley faces received a merit and a praise slip home, while sadder resulted in a concern. Three concerns a week would result in a lunch time detention. 
Over a period of two weeks the learner’s behaviour changed. The changes were brought about by the response to the stimulus. The stimulus that B was exposed to was the smiley face chart and reward. The desired response was completion of differentiated work with the assistance of the Teaching assistant. B became more motivated by the extrinsic rewards. 
When on task the learner was left to work independently and when off task by simply praising the pupil nearest to her for working well and standing near to her the proximity of the teaching assistant and the praise the other person received encouraged her to reconsider her behaviour 


















Bibliography. 



Class handout ARCS Model of Motivational Design (Keller) 


Cowley, S. (2003) Getting the Buggers to Behave: Herts: Biddles Ltd. 

Fontana, D. (1985) Classroom Control: Leicester: Wheatons of Exeter. 

Ginnis, P. (2009) The Teachers Toolkit: Carmarthen Wales: Crown House Publishing Ltd. 

Hammersley-Fletcher, L. Lowe, M. Pugh, J. (2006) The Teaching Assistant’s Guide: An Essential Textbook for Foundation Degree Students. Oxon: Routledge Farmer 

Jenson, E. (2009) Fierce Teaching: Calafornia: Corwin Press (class readings) 

Johnston, J. Nahmad-Williams, L. (2009) Early Childhood Studies: Pearson: Longman. (class readings) 





Word count 1059

Module 4 – Managing Behaviour within the Inclusive Organisation. 
Section 1 

The environmental conditions conducive to effective learning. 

According to Johnston and Nahmad-Williams (2009) the environment in which we live and work affects us all, Cowley (2003) echoes this and states if you live or work in a cluttered environment, you are likely to feel depressed and mentally overcrowded echoes this statement. Jenson (2009) agrees that environments either impair or support the learner and points out that there are four environmental domains in which all student learning occurs: cultural, physical, academic and social. 
Taking the above into account, the classroom environment should be appropriate for all learners and should establish a feeling of safety and security; this in turn will assist in receiving the desired behaviour response and achievement in academic learning. When students feel safe, they will be more relaxed and open to learning 
The use of the physical classroom space is essential to develop and sustain a positive and conducive environment for learning. Ginnis (2002) suggests that a constant supply of oxygen and cool temperatures are required for the brain to function efficiently. He also stresses the importance of colour, aromas, lighting and furnishings because they can affect the mood of the learner. Furthermore he encourages the use of music, believing that music has a positive effect as the brain turns music into electrical energy. Consequently the electrical energy feeds the brain. 
An area which is well-ventilated, spacious, open and light assists in creating a more positive mood, as a result the learners will be more relaxed and their work enhanced. Learners will also absorb information from peripheral material such as display boards, 






The identification of situations likely to cause unwanted/challenging behavioural responses 

Cowley (2003) states Teachers need to be aware of the emotional and psychological factors within their students and within themselves that lead to incidents of poor behaviour. (Cowley, 2003, pg 89) 
Boredom is one factor that can cause behavioural problems as the child will misbehave to release the boredom and to inject some fun into the lesson. Another contributing factor is the lack of motivation to learn. Crowley (2003) points out that some learners lack motivation due to the fact that they find the work too hard, perhaps because of a specific learning difficulty (Cowley, 2003, pg.91) or possibly because they misheard what is required or lack understanding of instruction. Work that is too difficult will have a direct affect on the learners’ self-esteem. Fontana (1985) argues that learners who experience repeated failure within the classroom develop a hostile feelings and rejection to formal education. Consequently if differentiation in the learning outcomes are not in place and a learner is unable to access work then repeated failure is to be expected. This in turn will just reinforce negative feelings towards education and severely affect the learners’ self-esteem. 
Cowley also suggests that learners lack motivation because they have never been taught that learning is important (Cowley, 2003, pg.92). The learner can be disinterested in academic subjects because of the lack of relevance to their experience to the real world. 
Hammersley-Fletcher (2006) agrees with Cowley but added that we all exist within a multiple set of cultures which dictate the norms of behaviour. Some cultures may operate differently to each other; therefore the same behaviour is viewed differently under different circumstances. Hence there may be a mismatch between the values of home and the values of school which some learners will find difficult to comprehend (Hammersley-Fletcher, 2006, pg 99) 
The way the Teacher responds to the behaviour will influence the behavioural response of the learner. The use of language, the tone of voice and body language exhibited are all contributing factors that if administered wrongly could encourage unwanted and challenging behaviour responses. 
To conclude situations that may cause unwanted behaviour are unstructured lessons which result in frustration and lack of understanding. The type of work set and the lack of differentiation also cause negative and challenging behaviour. The Teachers not understanding cultural differences or difficulties a child is experiencing and not addressing the different learning styles. If work is inaccessible then avoidance strategies occur and self esteem diminishes causing the learner to display negative behaviour. The wrong environmental conditions also contribute to negative behaviour. 



Appropriate strategies for promoting behaviour for learning 

Fontana (1985) points out that the child learns through operant conditioning and many behaviour problems are in fact learnt attention-seeking strategies. Hammersley-Fletcher et al (2006) agreed and points out that Skinner believed that learning occurred when a particular behaviour is reinforced and that immediate reinforcement was the most beneficial. They also go onto suggest that behaviour management is a planned approach involving all staff, where a whole range of behaviour strategies are used to address behaviour at different levels for different learners. 
To encourage positive self-esteem a learner should receive praise for displaying the appropriate behaviour. Hammersley-Fletcher et al (2006) states that Montgomery (1989) extended the praise and reward approach to include the ‘catch them being good ‘theory, allowing educators to look purposefully for positive behaviour in learners. Consequently the positive reinforcement strategy begins, which makes the learners feel good about themselves raising their self esteem (Hammersley-Fletcher, 2006, pg 99), subsequently 
promoting positive behaviour for learning. Positive reinforcements include verbal praise, merits, praise slips, the thumbs up gesture and postcards home; these sources of reinforcement are extrinsic motivation. 
The educators’ voice should be at a volume and intonation that they would expect from a student. A loud aggressive voice will usually get a loud aggressive response. According to Cowley (2003). If you can prevent a negative emotional response to misbehaviour, you can avoid setting up a situation where confrontations occur between you and your students. ( Cowley, 2003, pg.89). Be calm; remember the first person who needs to stay calm during a confrontation is the educator. 
Another strategy used is to move in and out. Walk steadily towards the learner do not stay rooted to the spot and shout, once the learner has been spoken to walk away as this indicates that compliance is to be expected. Also an important factor is personal space, no closer than an outstretched arm to ensure tat the problem is not exacerbated by invading someone’s personal space. 
Always remember to separate the behaviour from the child. If a learner clearly arrives in a mood, give them a minute or two to calm down and ask them if after the lesson they require any help, as educators use your emotional intelligence to judge the mood of the child. 





Word count 1089 






















Section 2 

Behaviour management for the group. 

Through good behaviour management the behaviour in this class is relatively good. 
The teacher adheres to the school policy and is always on time, prepared and sets a positive ethos. The lesson was well planned and the zone was booked for the session. The Zone is perfect environment to watch a video and to hold a discussion. Situated on the wall is a huge screen and the layout of the seating is two semi – circles. The learners also love being in the room because it is a brand new build, well lit and spacious. 
An explanation of the learning outcomes were delivered to the class, during the explanation a learner was displaying negative behaviour. The teacher used low key strategies such as verbally ignoring the child who was displaying negative behaviour, while praising the child that was getting it right. The childs name is wrote on the smiley section of the board and a first warning is given to the learner exhibiting negative behaviour by writing his name on the sad side of the board. The positive reinforcement of the smiley face side and the verbal praise rewarded the appropriate behaviour. 

The learners were to watch a video then to recall information they had observed. The work set is accessible to all and differentiation is in place. The teacher knows the strengths and weaknesses of her learners. These pupils have poor recording skills so the teacher showed small sections of a video then carried out a question and answer session. The teacher identified the possibility that negative behaviour will be displayed if the learners had to write down answers and take notes while watching the whole video. 
The group where getting chatty and talking over each other, the teacher controlled the noise level by using a talking ball. She threw the ball at a learner and he was required to give an answer to the question asked. Praise, a smile and the thumbs up sign was given to learners with correct answers. As mentioned above the teacher knew the levels and capabilities of all her students so with certain pupils she broke questions down into smaller steps so everyone could achieve. The class loved it and were engaged in learning. They perceived learning as fun, they were intrinsically motivated. 
To extend the task the teacher divided the class into two sides the ball was thrown to each team and they had to again answer questions given. On answering the learner was given a choice to ask a question to the opposing team or throw the ball back to the teacher. 
The game was not only fun, but a useful practice and review of speaking and listening skills. The students were using listening and speaking effectively as a means of learning and connecting to prior knowledge  
The game encouraged friendly competition reinforcing the learner’s interest. This in turn motivated the learner to get involved and participate actively in learning. According Keller (1987), (class handout) methods for grabbing the learners’ attention include the use of: Active participation that adopt strategies such as games, role-play or other hands-on methods to get learners involved with the material or subject matter. 

Behaviour management for the individual 

A pupil with Downs Syndrome was also placed in a low ability class for English and she was modelling the negative behaviour of the class. Through discussions with the Senco she was moved into a high ability class to enable her to be in an environment with good peer role models. Based on Banduras social cognitive theory learning from watching others (Hammerseley and Fletcher 2006, p.g.26) this is intrinsic reinforcement and motivation based on modelling – the reinforcements internal to the individual. 
Through further observations it became apparent that she was struggling to sit comfortably at her table and chair due to her small stature. To rectify the problem a chair was issued from an outside agency that can be adjusted to various heights with a foot rest to enable the learner to be comfortable in the classroom environment. 
The learner (B) is fiercely independent and refuses any help from the Teaching assistant. When approached she hides her work, is rude and makes inappropriate remarks. B will just scribble reams of senseless writing in her book. Her independence is a good thing, but it is seriously affecting her progress; the situation identified is attracting unwanted and challenging behaviour. 
Through discussion a smiley face chart was introduced and using dialogue she would understand its use was explained. The strategy applied is a humanistic approach. The rules are a way of promoting a good relationship between the learner and the teaching assistant. By giving the learner an opportunity to make a decision you are giving a choice. 
B received a choice, if she worked with her teaching assistant and accepted help and guidance she would stick a smiley face on her chart in the corresponding lesson space, if she refused she would have to stick on the sad face. She understood that more smiley faces received a merit and a praise slip home, while sadder resulted in a concern. Three concerns a week would result in a lunch time detention. 
Over a period of two weeks the learner’s behaviour changed. The changes were brought about by the response to the stimulus. The stimulus that B was exposed to was the smiley face chart and reward. The desired response was completion of differentiated work with the assistance of the Teaching assistant. B became more motivated by the extrinsic rewards. 
When on task the learner was left to work independently and when off task by simply praising the pupil nearest to her for working well and standing near to her the proximity of the teaching assistant and the praise the other person received encouraged her to reconsider her behaviour 


















Bibliography. 



Class handout ARCS Model of Motivational Design (Keller) 


Cowley, S. (2003) Getting the Buggers to Behave: Herts: Biddles Ltd. 

Fontana, D. (1985) Classroom Control: Leicester: Wheatons of Exeter. 

Ginnis, P. (2009) The Teachers Toolkit: Carmarthen Wales: Crown House Publishing Ltd. 

Hammersley-Fletcher, L. Lowe, M. Pugh, J. (2006) The Teaching Assistant’s Guide: An Essential Textbook for Foundation Degree Students. Oxon: Routledge Farmer 

Jenson, E. (2009) Fierce Teaching: Calafornia: Corwin Press (class readings) 

Johnston, J. Nahmad-Williams, L. (2009) Early Childhood Studies: Pearson: Longman. (class readings) 





Word count 1059

Module 4 – Managing Behaviour within the Inclusive Organisation. 
Section 1 

The environmental conditions conducive to effective learning. 

According to Johnston and Nahmad-Williams (2009) the environment in which we live and work affects us all, Cowley (2003) echoes this and states if you live or work in a cluttered environment, you are likely to feel depressed and mentally overcrowded echoes this statement. Jenson (2009) agrees that environments either impair or support the learner and points out that there are four environmental domains in which all student learning occurs: cultural, physical, academic and social. 
Taking the above into account, the classroom environment should be appropriate for all learners and should establish a feeling of safety and security; this in turn will assist in receiving the desired behaviour response and achievement in academic learning. When students feel safe, they will be more relaxed and open to learning 
The use of the physical classroom space is essential to develop and sustain a positive and conducive environment for learning. Ginnis (2002) suggests that a constant supply of oxygen and cool temperatures are required for the brain to function efficiently. He also stresses the importance of colour, aromas, lighting and furnishings because they can affect the mood of the learner. Furthermore he encourages the use of music, believing that music has a positive effect as the brain turns music into electrical energy. Consequently the electrical energy feeds the brain. 
An area which is well-ventilated, spacious, open and light assists in creating a more positive mood, as a result the learners will be more relaxed and their work enhanced. Learners will also absorb information from peripheral material such as display boards, 






The identification of situations likely to cause unwanted/challenging behavioural responses 

Cowley (2003) states Teachers need to be aware of the emotional and psychological factors within their students and within themselves that lead to incidents of poor behaviour. (Cowley, 2003, pg 89) 
Boredom is one factor that can cause behavioural problems as the child will misbehave to release the boredom and to inject some fun into the lesson. Another contributing factor is the lack of motivation to learn. Crowley (2003) points out that some learners lack motivation due to the fact that they find the work too hard, perhaps because of a specific learning difficulty (Cowley, 2003, pg.91) or possibly because they misheard what is required or lack understanding of instruction. Work that is too difficult will have a direct affect on the learners’ self-esteem. Fontana (1985) argues that learners who experience repeated failure within the classroom develop a hostile feelings and rejection to formal education. Consequently if differentiation in the learning outcomes are not in place and a learner is unable to access work then repeated failure is to be expected. This in turn will just reinforce negative feelings towards education and severely affect the learners’ self-esteem. 
Cowley also suggests that learners lack motivation because they have never been taught that learning is important (Cowley, 2003, pg.92). The learner can be disinterested in academic subjects because of the lack of relevance to their experience to the real world. 
Hammersley-Fletcher (2006) agrees with Cowley but added that we all exist within a multiple set of cultures which dictate the norms of behaviour. Some cultures may operate differently to each other; therefore the same behaviour is viewed differently under different circumstances. Hence there may be a mismatch between the values of home and the values of school which some learners will find difficult to comprehend (Hammersley-Fletcher, 2006, pg 99) 
The way the Teacher responds to the behaviour will influence the behavioural response of the learner. The use of language, the tone of voice and body language exhibited are all contributing factors that if administered wrongly could encourage unwanted and challenging behaviour responses. 
To conclude situations that may cause unwanted behaviour are unstructured lessons which result in frustration and lack of understanding. The type of work set and the lack of differentiation also cause negative and challenging behaviour. The Teachers not understanding cultural differences or difficulties a child is experiencing and not addressing the different learning styles. If work is inaccessible then avoidance strategies occur and self esteem diminishes causing the learner to display negative behaviour. The wrong environmental conditions also contribute to negative behaviour. 



Appropriate strategies for promoting behaviour for learning 

Fontana (1985) points out that the child learns through operant conditioning and many behaviour problems are in fact learnt attention-seeking strategies. Hammersley-Fletcher et al (2006) agreed and points out that Skinner believed that learning occurred when a particular behaviour is reinforced and that immediate reinforcement was the most beneficial. They also go onto suggest that behaviour management is a planned approach involving all staff, where a whole range of behaviour strategies are used to address behaviour at different levels for different learners. 
To encourage positive self-esteem a learner should receive praise for displaying the appropriate behaviour. Hammersley-Fletcher et al (2006) states that Montgomery (1989) extended the praise and reward approach to include the ‘catch them being good ‘theory, allowing educators to look purposefully for positive behaviour in learners. Consequently the positive reinforcement strategy begins, which makes the learners feel good about themselves raising their self esteem (Hammersley-Fletcher, 2006, pg 99), subsequently 
promoting positive behaviour for learning. Positive reinforcements include verbal praise, merits, praise slips, the thumbs up gesture and postcards home; these sources of reinforcement are extrinsic motivation. 
The educators’ voice should be at a volume and intonation that they would expect from a student. A loud aggressive voice will usually get a loud aggressive response. According to Cowley (2003). If you can prevent a negative emotional response to misbehaviour, you can avoid setting up a situation where confrontations occur between you and your students. ( Cowley, 2003, pg.89). Be calm; remember the first person who needs to stay calm during a confrontation is the educator. 
Another strategy used is to move in and out. Walk steadily towards the learner do not stay rooted to the spot and shout, once the learner has been spoken to walk away as this indicates that compliance is to be expected. Also an important factor is personal space, no closer than an outstretched arm to ensure tat the problem is not exacerbated by invading someone’s personal space. 
Always remember to separate the behaviour from the child. If a learner clearly arrives in a mood, give them a minute or two to calm down and ask them if after the lesson they require any help, as educators use your emotional intelligence to judge the mood of the child. 
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Section 2 

Behaviour management for the group. 

Through good behaviour management the behaviour in this class is relatively good. 
The teacher adheres to the school policy and is always on time, prepared and sets a positive ethos. The lesson was well planned and the zone was booked for the session. The Zone is perfect environment to watch a video and to hold a discussion. Situated on the wall is a huge screen and the layout of the seating is two semi – circles. The learners also love being in the room because it is a brand new build, well lit and spacious. 
An explanation of the learning outcomes were delivered to the class, during the explanation a learner was displaying negative behaviour. The teacher used low key strategies such as verbally ignoring the child who was displaying negative behaviour, while praising the child that was getting it right. The childs name is wrote on the smiley section of the board and a first warning is given to the learner exhibiting negative behaviour by writing his name on the sad side of the board. The positive reinforcement of the smiley face side and the verbal praise rewarded the appropriate behaviour. 

The learners were to watch a video then to recall information they had observed. The work set is accessible to all and differentiation is in place. The teacher knows the strengths and weaknesses of her learners. These pupils have poor recording skills so the teacher showed small sections of a video then carried out a question and answer session. The teacher identified the possibility that negative behaviour will be displayed if the learners had to write down answers and take notes while watching the whole video. 
The group where getting chatty and talking over each other, the teacher controlled the noise level by using a talking ball. She threw the ball at a learner and he was required to give an answer to the question asked. Praise, a smile and the thumbs up sign was given to learners with correct answers. As mentioned above the teacher knew the levels and capabilities of all her students so with certain pupils she broke questions down into smaller steps so everyone could achieve. The class loved it and were engaged in learning. They perceived learning as fun, they were intrinsically motivated. 
To extend the task the teacher divided the class into two sides the ball was thrown to each team and they had to again answer questions given. On answering the learner was given a choice to ask a question to the opposing team or throw the ball back to the teacher. 
The game was not only fun, but a useful practice and review of speaking and listening skills. The students were using listening and speaking effectively as a means of learning and connecting to prior knowledge  
The game encouraged friendly competition reinforcing the learner’s interest. This in turn motivated the learner to get involved and participate actively in learning. According Keller (1987), (class handout) methods for grabbing the learners’ attention include the use of: Active participation that adopt strategies such as games, role-play or other hands-on methods to get learners involved with the material or subject matter. 

Behaviour management for the individual 

A pupil with Downs Syndrome was also placed in a low ability class for English and she was modelling the negative behaviour of the class. Through discussions with the Senco she was moved into a high ability class to enable her to be in an environment with good peer role models. Based on Banduras social cognitive theory learning from watching others (Hammerseley and Fletcher 2006, p.g.26) this is intrinsic reinforcement and motivation based on modelling – the reinforcements internal to the individual. 
Through further observations it became apparent that she was struggling to sit comfortably at her table and chair due to her small stature. To rectify the problem a chair was issued from an outside agency that can be adjusted to various heights with a foot rest to enable the learner to be comfortable in the classroom environment. 
The learner (B) is fiercely independent and refuses any help from the Teaching assistant. When approached she hides her work, is rude and makes inappropriate remarks. B will just scribble reams of senseless writing in her book. Her independence is a good thing, but it is seriously affecting her progress; the situation identified is attracting unwanted and challenging behaviour. 
Through discussion a smiley face chart was introduced and using dialogue she would understand its use was explained. The strategy applied is a humanistic approach. The rules are a way of promoting a good relationship between the learner and the teaching assistant. By giving the learner an opportunity to make a decision you are giving a choice. 
B received a choice, if she worked with her teaching assistant and accepted help and guidance she would stick a smiley face on her chart in the corresponding lesson space, if she refused she would have to stick on the sad face. She understood that more smiley faces received a merit and a praise slip home, while sadder resulted in a concern. Three concerns a week would result in a lunch time detention. 
Over a period of two weeks the learner’s behaviour changed. The changes were brought about by the response to the stimulus. The stimulus that B was exposed to was the smiley face chart and reward. The desired response was completion of differentiated work with the assistance of the Teaching assistant. B became more motivated by the extrinsic rewards. 
When on task the learner was left to work independently and when off task by simply praising the pupil nearest to her for working well and standing near to her the proximity of the teaching assistant and the praise the other person received encouraged her to reconsider her behaviour 
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