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They are called our youth of today, our leaders of tomorrow, and hope for our future. Yes, these youngsters are our children and teenagers. Growing up in today’s society, children face a variety of obstacles. They see the common experiences such as games, puberty, and fashion, but they are often faced with even greater challenges of their being. Because they are so important, direct emphasis and analysis must be placed on education that promotes growth and development incorporating the students’ understanding of values realization. According to Kirschenbaum (1995), values realization encompasses all those approaches that help individuals determine, recognize, implement, act upon, and achieve their values in life. 
Education has always been concerned with learning that is influenced by the home environment. Prior history and research tells us that during colonial times parents were the educators of their children and that schools were merely branches or extensions of the home. The emergence of the teacher came from the community and they were familiar with students and parents personally. Chaukin (1993) referred to the concept as a reinforcement of parental and community values. Bronfenbrenner (1986) argued that human development cannot be adequately understood with significant reference to the proximal and distal social systems that work to limit or enhance both developmental process and outcomes. 
The concern is for optimal development socially and educationally. Across a range of studies, they have emerged a strong conclusion that parental involvement in child and adolescent education generally benefits children’s school and personal development. Researchers have found that programs, which included positive parental involvement, are more effective than those who do not. Parent education programs exist in an effort to foster relationships that create positive outcomes in children that acknowledges societal changes and respect a number of diverse beliefs. Values education programs are no different. They require the same partnership between parents and schools. For any values education program to come close to realizing its full potential, it must have the support and involvement of all segments of society (Kirchenbaum, 1995). Epstein (1985) points out that, schools are at the crossroads of yesterday’s traditions, today’s demographics, and tomorrow’s technology. Hoover-Dempsey and Sandler (1997) referenced work examining the correlation and forms of parental involvement, as well as teacher and school influences on involvement, has been an important part of the current effort to understand why parents become involved and why their involvement often functions to create positive outcomes for children of all ages. Parents become involved for a variety of reasons. Two of those reasons are internal and external. Parents are often internally reflective, aware, and active in their decisions about being involved in their children’s education. In other circumstances, they appear to respond to external events or unevaluated demands from significant aspects of the environment. Both practices are important to understanding the influences that affect values education and parental involvement. 
Analysis of parents who are not involved in child education and moral development merits several factors of consideration. The family, the school, and the workplace are all valid. These particular groups or organizations hold expectations about appropriate parental roles and behavior. Generally, positive involvement is encouraged for parent participation. Numerous efforts have been made to improve child education and development through direct intervention with parents. Such interventions include material support, emotional encouragement, partnership programs, skill development, and therapeutic guidance. However despite the efforts, commitment to participation remains low. Swap (1993) highlighted that understanding the barriers that inhibit parent’s participation is critical. She held that non-participation is not primarily due to lack of concern. Many parents do not know what is expected of them or how they can contribute. Again, personal values and prior experiences contribute to these factors. Parents who were not reared in families that inculcated values and provided support are unaware of the partnerships expected of them. Secondary are barriers such changing demographics and work conflicts. Students are no longer confined to neighborhood schools and many families live so far away the commute is a challenge. Work schedules and inopportune meeting times all pose problems for parents and potential involvement. Some parents respond to this confusion by withdrawing; others become angry and frustrated when the school seems to be failing to meet their needs (Swap, 1993). 
According to Child Trends Data Bank, between 1996 and 2003, the percentage of students whose parents reported parental involvement rose significantly. The study was conducted using several measures over and 8 year time frame, every 4 years. 
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Teachers often create barriers of participation. In comparison, just as parents experience hesitation and fear, teachers are no different in their anxieties about parents. Many factors such as initial parent perception, parent expectations and defensive parents are all part of the process. Craig (1994) noted some common concerns that if the teacher is just beginning to teaching, career parents might perceive he/she as “young and inexperienced” and incapable of inculcating the appropriate values. If he/she is older and has been teaching a long time, they can be accused of being “out of date and rigid” 
Let us examine the construction of the parental role. The question that may be posed is, what do parents believe they are supposed to do in relation to their children’s education and moral development. According to Kirschenbaum (1995), social learning theorists describe the emotional connection between child and parent as the most potent factor in socializing children into the ways of society. A review of psychological and educational research suggests that the parent construction of the parental role is likely to be influenced by general principles guiding their definition of the parental role. Assess the subject of parent child rearing with respect to parental beliefs. They are general ideas about child development and have been relation to children’s school outcome and character development. Emphasis placed on developing conformity, obedience, and good behavior in children have been related to poorer outcomes, while beliefs in the importance of developing personal responsibility and self-respect have been associated with better school performance. Parents’ prior experiences and beliefs about child development and child rearing are important as well as appropriate. School and teacher consideration of this type of construction is essential in that it establishes a basic foundation for implementation of programs that parents will deem important, necessary, and positive on behalf of their children. The primary focus is to place specific emphasis on parental values which influence decisions about involvement in children’s moral development. Parents may feel strongly and want their values communicated to their children and supported in the school and classrooms. Even more powerful is the number of parents looking for teachers to make changes in students or help correct unresolved conflicts among previous teachers. 
The role of the teacher is crucial to the support of parental involvement in values education. Research conducted by Epstein and Becker (1982) concluded that teachers believe students benefit from parental encouragement and supervision of home activities and indicated that parents active at school influence teachers to use more parent involvement activities at home. Realizing its importance, teachers generally agree that parent involvement is important for academic success and teacher effectiveness (Epstein, 1993). 
Teacher commitment influences teacher practice and initiative. Primary to this is the concept of modeling. Many students are searching, some of them desperately, for adult models they can respect, admire, and emulate (Kirschenbaum, 1995). Self-esteem and self-awareness are enhanced through modeling practices of teachers. Sharing experiences and beliefs allows an opportunity for teachers to be influential in helping students shape their values and moral beliefs. In addition, validating the positive qualities in students provides reinforcement. Teachers who choose to live their values openly make visible to students positive qualities and good moral character. 
Parallel to the role of the teacher is the role of the school. Eccles and Harold (1993) stated that the strongest prediction of parent involvement in several studies is the specific school programs and teacher practices being used or not used. The means of involvement depends on the school’s vision, belief in an acknowledging of the parents competence, and the school’s encouragement of parents to adopt various roles (McGlip and Michael 1994). When parents feel that schools are doing things to involve them, they themselves are more involved. Schools should encourage parental involvement in decision-making and implementation of values education programs. Efforts should be made to create a bipartisan group of people to determine what values are taught (Vincent 1994). Kirchenbaum (1995) stated that values education and moral education always have been, are, and will continue to be a joint responsibility of the family, the school, and the institutions of the community. It has also been shown that students whose parents with higher levels of education are more likely to be involved in their child’s school activities. 


Table 2 



Among the many sources of influence on parents decisions to become involved in their children’s education several have been suggested among the parental roles and effective skills that foster change agents to strengthen childhood and adolescent educational success. This is essential in the development and implementation of current efforts on educational reform. Parents must begin and continue to take their place to ensure foundations for the preparation of young scholars and leaders of tomorrow. 
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